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Summary

This is a proposal to seek private and public fiegdio create a national network
of global studies high schools (GSHS). The aim pné@vork of GSHSs is to enlarge the
leadership corps of the next generation and topetgimembers to address mounting
global challenges to the security, material welfared freedoms of the American people,
the citizens of open societies everywhere, andethd® are striving to join their ranks.

The discussion is divided in four sections. Tin& briefly reviews the findings
of national studies reporting the lack of basicwlealge of world history, geography,
economics and political affairs of young peopletipalarly those in high school, and
their low level of achievement in language instiartt notably for Less Commonly
Taught Languages, like Chinese and Japanese.

The second sketches the organization of four naticompetitions, designed to
create a network of GSHSs, to increase their nunainet to provide the instructional and
logistical support for the network:

The first competition would be targeted at leadBf§HSs, which would
comprise the initial foundation for the networkhely would comprise the initial
registry of GSHSs.

The second would identify aspiring GSHSs and previohds for their
advancement to the registry.

The third competition would be open to accomplispltbal studies
teachers or administrators who were prepared tbtlezr high schools and
communities to become members of the network.

The fourth competition would be aimed at CollegeEducation or
experienced private organizations in internatiethlcation, like iEarn, who
would be recruited to service the network.

The third section outlines the coalitional suppadhat have to be locally pieced
together of teachers, students, administratorgdisaz education, and communities to
support GSHSs and a national network. Collegdsdafcation, which are a primary
source for high school instructors, have a paridylimportant role to play in developing
courses and curricula for pre-service teachersfteat a greater emphasis and priority on
global studies and language instruction in coopmratith liberal arts and professional
schools at their home universities.

Finally, some criteria to apply to applications ¢pants are spelled out. The

important point is to remain flexible about whatdifies a high school for national status
as a GSHS to take account of local circumstanceésssets.
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"For every complex problem there is a simple solutiAnd it's always wrong,"

— H. L. Mencken

What a Network of Global Studies High Schools Seeke Accomplish

This paper proposes the creation of a nationaar&tof global studies high
schools, building and expanding on the existing,dutonomous, global studies and
international high schools and networks that culyesxist.

The aim of a network of global studies high sced@SHSS) is to enlarge the
leadership corps of the next generation and topetgimembers to address mounting
global challenges to the security, material welfared freedoms of the American people,
the citizens of open societies everywhere, andethd® are striving to join their ranks.
Absent an informed public led by knowledgeable é&adn all walks of life, Americans
and likeminded citizens and their regimes aroumdvbrld are at perilous risk.

The call for citizen initiative and leadershipatirms what President John F.
Kennedy stipulated as the precondition of natic@Vival and prosperity in the darkest
days of the Cold War: "In your hands, my fellowzsns,more than in minewill rest the
final success or failure of our course."1 A nasbmetwork of global studies high
schools, funded by private and public sourcesdsvan payment on ensuring that this
precondition is met. The record so far is not emaging.

Building a Case for a National Network of GSHSs

The discussion is divided in four sections. Tin& briefly reviews the findings
of national studies reporting the lack of basicwlealge of world history, geography,
economics and political affairs of young peopletipalarly those in high school. It
details the failure of American high schools to@te and inform a rising generation of
Americans about the emergence of a global socretytlze challenges posed by this
revolutionary condition to Americans and to the Msrdiverse and divided peoples.
What is at stake is the capacity of Americansooperation with like-minded peoples
everywhere, to shape a resistant global environmemays responsive to their shared
values, aims, and interests.

To do so effectively implies an American publiatlhinderstands the challenges
of globalization and is equipped with the conceptoals, linguistic capabilities, cultural

1 Inaugural Address of President Jack F. Kenneatyyary 20, 1961, Washington, D. C.,
http://www.bartleby.com/124/pres56.html (Italicsdad).
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knowledge, and professional know-how and skillsekkto address these issues. A broad,
in-depth understanding of the complexity of theiessconfronting the American people
and the world's populations cannot today be conflggredicated of American youth,
notwithstanding the excellent work of selectedrmétional high school programs that

dot the country. These challenges will grow with expansion of the world's

populations —over six billion today, eight by 208ie to ten by 2050. The problems of
a world society of increasingly interdependent peppnd states can't be solved unless
they are first understood and a rising generasaguipped with the means to address
them. Connecting the dots — linking and enlarghegnation's global studies high
schools — is a way forward.

Second, the paper sketches a rationale for tladioneof an interacting network of
global studies high schools to begin closing theigeknowledge about the world, its
peoples, and its problems. Schools designatedasligitudies high schools (GSHSs)
will be expected to meet certain criteria to reedivat designation anghso facto will be
eligible to compete for grants to widen and dedpeir global studies programs. Added
to this national system of designation will be &@otcompetition for schools seeking
GSHS status. All grants depend on matching furata the school and their school
boards.

Third, drawing on the experience of proven gladiatlies/ international high
school programs, the paper, identifies a providiamenu of projects and programs that
could be supported by private and public fundfurided as building blocks for the
creation of a network of GSHSs, a scaffolding wdudderected that, once tested and
stable, can be extended to other schools. Depgmairavailable funding, this
scaffolding could also include funding for infrastture support of a national network of
GSHSs, as well as financial incentives for eligtangreater role for Colleges of
Education in global studies, the production of @aging numbers of competent
instructors in global studies, mobilizing schoolbds to support an expansion in this
area, and the recruitment of high school principaléeaders in the reinforcement and
improvement of instruction and programs in gloliatiges.

Fourth, since the designation of a global studigh school would be determined
through periodic nationally organized competitidnsth for purposes of designating
schools as national resource centers for globdiesdieducation and for allocating
funding from private and public sources to thesélSShis section provisionally
suggests some relevant criteria for organizingctimapetition and defining the criteria for
grant applications.

The discussion below is designed to stimulate ebl is not advanced as a
completed program to be immediately circulatedfdmding by private and public
agencies. This is a work in progress. Whetherntazvance to a proposal stage in some
form will require a collective effort to perfectishproposal, including the contributions of
international studies schools organizations, acdisimgd high school instructors from
around the country, concerned administrators ahdaddoards, committed parents, and
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the vitality, enthusiasm, and intellectual talenftstudents — all working together to
develop a growing network of GSHSs to provide tinelants of their communities with
challenging and relevant educational programsobajl studies.

Absent progressive coalitions at the local levsld@ilding blocks of state,
regional, and national support for the GSHS ideajli be difficult to convince private
and public agencies to allocate scarce resourabet6SHS program when other
pressing educational (and non-educational) proggpsar to be more urgent or of
higher priority. However compelling the case danetwork of GHSHs may be, it must
be cast in sobering light of these potential besrie- welding together coalitions of
support at all levels of community action and addieg the financial limits of private
and public funding agencies— if it is to get oféthround and become self-sustainable.

1. What's the Problem?

Anders Henrikson'slon Campus Mentisaptures the problem facing educators in
explaining the world to distracted and ill-informstidents. These are excerpts from the
papers of college students (who were once highad&todents), addressing the topic of
an "A New World Order."2

"Gorbachev became top Russian after the deatleafdd Bolskevik.
Gradually the USSR shifted to a new planet of exice."

"One major source of conflict since World War #ishbeen Israel's
relations with the Parisians. The Carter admiat&in found itself face to face
with this problem during the so-called Iran Host€sisis." Or,

"Dim El Sum ruled. . . . North Korea. China hadnsany Chinese that
forced birth patrol became required. This is wiggeple are allowed to
reproduce no more than one half of themselves. ife&trDestiny is China
yarning [sic.] to embrace Thai Won as a kind of @malist forplay [sic.].

Less humorous but all too real are these findofgsational surveys:

— 60% of Americans aged 18-24 can's locate Irathermap of the Middle
East;3 only 14 % of young Americans could find édran the same map; only 37% could
find England on a map of Europe; and 3 of 10 Anasrcin the 18-24 age group
dismissed the knowledge of geographic locationmasrtant for their lives or the
nation;

2 Non Campus Mentis: World History According to CgdeStudentscompiled by
Professor Anders Henriksson. New York: Workman RBabig, 2001, pp. 133-35.

3 "National Geographic — Roper 2002 Global Geogiapheracy Survey." National
Geographic, 2002.
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— Knowledge of U.S. geography fares little betterty a half of young
Americans could find New York on the map and ontparter ofcollege-boundtudents
could correctly identify the ocean that separdtes.inited States from Asia,

— Language instruction for a complex world socistglso in arrears: only a half
of U.S. students study a foreign language, and atcst elementary and forgettable
level; 70 % study Spanish in contrast to Australieere 25% of students learn Asian
languages; more than a million U.S. students skrdpch (spoken by 80 million people)
yet fewer than 25,000 study Chinese, spoken bpilliBn people, while 75% of
American students incorrectly identified Englishtfas world's most widely spoken
language.4

— Pools of proficiency in multiple languages atioraal resources are only a
down payment on in-depth knowledge of the natiamal cultural contexts within which
these languages thrive. While language proficietey high level is a prerequisite for
access to other peoples, only about one percantSfundergraduates study for credit
abroad and most of these are concentrated in Eifeltaly, Spain, and France).
Fewer still study language seriously at the higiost level

So why should we care?

The informed and engaged citizen is the foundatiomhich American

democracy rests. Absent the active participatice knowledgeable leadership corps and
its support by a majority of Americans, there gdilikelihood that the necessarily scarce
human and material resources of the United Stailebeveffectively mobilized and
targeted to successfully negotiate — a ceaselgssrative — a world society and its
governance in ways responsive to American valugss,and interests. What is too often
overlooked is that solutions to the problems camtfrg the American people and the
world's populations hinge on updated, informed, emustantly tested knowledge.

While most would agree that national policies tahthe world to map with
American preferences depends on the support dinierican people if they are to be
effective and legitimate, what is less underst@sdSir Henry Maine recognized over a
century ago, is that "there can be no grosser kagthan] to have the impression that
Democracy differs from Monarchy in essence. .he Tests of success in the performance
of the necessary and natural duties of a governarenprecisely the same in both
cases."5

Maine's point is echoed by concerned educatorytedso face a world more
complex and challenging than that experienced by&land his contemporaries. Harry

4 "National Geographic — Roper 2002 Global Geogi@aplteracy Survey." National
Geographic, 2002.

5 Sir Henry S. Maine, Popular Governm@dew York: Henry Holt, 1886), pp. 60-61.
The quotation is lightly inverted here, but Mainessential meaning is preserved.
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Harding, Dean of the Elliott School of InternatibAdfairs at George Washington
University, updated Maine's cautionary observaifthese words:

Issues of human security, such as the long-teretesfiof global warming
or the spread of HIV/AIDS, affect Americans in muble same ways they affect
Asians, Africans, or Europeans. The answers td widbe world's major
problems, from environmental concerns to communécdlsease, lie squarely in
the hands of an educated citizenry — people agnadsssional, socioeconomic,
ethnic, and religious lines with greater knowledge understanding of world
regions, languages, and problems. Increasingly titese global issues, along with
their local and, often, personal repercussionsdbatonstrate most clearly the
need for international education in every Amerisahool and that help to make
international content seem relevant to young peéple

Humans, each individual and their countless s@gahts and governing
institutions, are interconnected and interdependsmiever before. This condition has
been created, and is now propelled relentlessWdat, by instant world-wide
communications; rapid, low-cost, long-range tramsgimn; accelerating rates of
scientific discovery and technological innovatiorddhe rapid dissemination of this
knowledge to all parts and populations of the gi@mel ceaseless expansion of global
markets in trade, monetary, financial, and labow8 across national borders.

What is new to the human condition is not onlywhéening scope, intensity,
accumulating density, real-time speed and impasicading effects and synergisms of
human exchanges across the globe over an increasmiger of domains of concern to
humans everywhere, but also, and now more relgyahd progressive consciousness of
this condition by enlarging segments of the worfgbpulations. Actors instinctively
know and progressively understand that what eaidr a@nts depends increasingly on
the cooperation — consensually or coercively @dtit— of millions of other actors,
arguably billions, depending on the issue to beeskd.

lllustrative global issues, besides those idertibg Harding, include checking the
spread of weapons of mass destruction and tertbrisats to civil societies, anticipating
natural and man-made ecological disasters andignibeir damage when they occur,
generating greater plenty for the world’s populasiovith over two billion living on less
than two dollars day, closing the gap in incomejuadity, promoting human rights
around the globe, and fashioning bridges betweeamriwtly clashing cultural and religious
communities that place the world's population inlp®w that humankind possesses the
means of its own self-destruction.7

6 Internationaled.Org | Who We Are. 2007. httpaiwinternationaled.org/why.htm.

7 See, for example, Diamond, Jared. 2@d&lapse: How Societies Choose to Fail or Succeed
New York: Viking; Rees, Martin. 2003; Rees, MardinOur Final Hour: A Scientist's Warning:
How Terror, Error, and Environmental Disaster Thtea Humankind's Future in This Century
— One Earth and BeyondNew York: Basic Books, 2003.
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Given the scope and number of mutually dependeaatsaconfronting global
issues, it followsipso factg that these are more complex and intractable tihege same
problems when posed at local, national and regil@vals. More actors imply that more
conflicting interests and accompanying power cantave to be taken into account in
creating cooperative efforts to address sharedemad like global warming or terrorism.
Uncertainty about the outcomes of interdependeciiaxges will inevitably arise as a
consequence of the increased difficulty of estintathe differential material capacities
and power of actors to get their way. Local oioral subsidiary forms of socio-
economic and political issues, however importarg iacreasingly drawn into the vortex
of a global society. Solving global issues, encosspay shared security and ecological
threats, universal striving for increased mateselfare and sustainable economic
growth, ceaseless population movements acrossnaatiorders, disease, crime, human
rights claims and demands for popular rule reqo@ieg addressesimultaneously and
synchronouslyat all levels of relevant human action; that Ispglly.

If all of these globalized human concerns — anesthhat can be cited —
which are impacting on the world’s populations @eved as a whole, it becomes readily
apparent that humans have reached a new and aygasablutionary stage, now
consciously understood by increasing numbers thegtare members of a global society
for the first time in the social evolution of theexies. The globalization of the nation-
state as the principal solution to global orderrdear centuries, the ascendancy of global
markets as the central social institution to orgarnhe production and distribution of
wealth and welfare, and the primacy of popular eahas the foundation for legitimate
rule — all these human creations testify to the rggerace of global human
interdependencies and the rise of a global society.

Gradually spreading consciousness of being a meailzelarger global society,
while a beginning, is not enough to address thblpros Americans and peoples
everywhere face. Knowing what membership implaestiie life chances of individuals
and for their particular communities, and what rseidoe done to cope with shared
global problems — these are prerequisites of atotgate liberally educated person and
an informed and engaged citizenry. However youngeAcans or their elders may be
uninformed about the world they live in, 94% oflpdl American adults agree that a key
part of preparing for a more global society is &g about cultures from around the
world.8 Closing the gap between this stipulateeldne- what most Americans seem to
agree upon —and the currently depressing preparafigoung Americans for the world
they confront provides some hope that the progosan network of global studies high
schools is an idea whose time has come.

These general concerns about global issues apewnkeg by economic and
security challenges posed by globalization for Aicaars. Ambassador Nicholas Platt,

8 "Americans Call for Leadership." NAFSA: Assoamatiof International Education,
2006.
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President of the Asia Society, stated problem nbse linguistic and politico-cultural
shortfalls in American capabilities to meet thelsallenges:

As September 11 showed us, when the State Deparisseied urgent calls for
speakers of Arabic, we don't have enough naticaahcity in the major world
languages to meet the need of our intelligencecandter-terrorism communities, of
our military, for effective partnership with ouliak, or for homeland security. Police,
public health and law enforcement officials wiltreasingly need to be able to deal
with many different language groups. In all, soriep8us federal agencies need
foreign language expertise. And they are not sinfgaking for translators, but for
analysts and experts in many fields who can ingtrire cultural context, t00.9

The need for more language, regional and, incrghsiglobal specialists who can
weave local and regional patterns into global @majes confronting the United States are
echoed in the Fact Sheet of the National Secuatyguage Initiative:

An essential component of U.S. national secuntthe post-9/11 world is the
ability to engage foreign governments and peogggecially in critical regions, to
encourage reform, promote understanding, convgeotgor other cultures and
provide an opportunity to learn more about our ¢guand its citizens.10

When the Soviet Union launched Sputnik in Octol8571 the country and
federal government immediately responded by crgdtinding for improving not only
scientific, technological, and mathematic educatimrn also for strengthening knowledge
about the principal regions of the world with pautar attention to their cultures,
religions, politics, and language groupings. Thep&tment of Education Title VI
regional centers programs were the result of timges

While great progress has been made in creatingiNgtResource Centers in
regional studies at the college and universitylewbere remains a serious gap in
development at the high school level, not onlgmtarging language pools in Less
Commonly Taught Languages spoken in areas wheregiganesecurity and economic
interests are deeply engaged, but also in origmstindents early in their educational
programs to acquire language skills and foundakianalytic capacity to "interpret" these
regions along the relevant dimensions of knowleslggiched above. A key component
of a national network of GSHSs would be dedicatefilling these glaring national
needs.

Much has already written and said about the conmpetiigors of a globalized
economy and the challenges that this poses fohiinerican economy and, specifically,

9 Internationaled.Org | Who We Are. 2007. httpaiiwinternationaled.org/why.htm.
10 Fact Sheet, NSLI, Office of the Spokesman, Waghbn, DC, January 5, 2006,
www.state.gov/r/pa/prs/ps/2006/58733.htm.
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for American labor and the shrinking of good payjolgs.11 One in five jobs is now tied
to international commerce.12 Since 1979, U.Setraith Asia exceeds that of Europe.
Economic growth will depend increasingly on pertgtgaforeign markets where
expansion is already greatest today and promiskes tbe leading edge of the world
economy for the indefinite future. Population vdtive this expansion. Ninety-five
percent of the world's population growth over tleatrfifty years will be outside Europe.
Even now, two-thirds of the world's purchasing poesd 97% of the world's consumers
are outside the United States. On this scoreAtherican people appear ahead of many
businesses and governmental agencies in adaptthgstdemanding economic
environment. Over 90% of American adults are regubto believe that both learning
about other cultures and their languages are priiges for preparing to meet foreign
competition.13 The time is ripe to get ahead ddliswopinion by developing educational
programs, notably a network of GSHSs, that wiksgthen the position of Americans to
regain their slipping economic lead in a globalrexay.

2. How Can We Get There?

The scope and depth of the educational deficitt@tnited States and its
expanding needs for greater and more effectiveuasbn in language, culture and global
issues at all levels are daunting. These natioeatls confront several formidable
constraints. These are not the only needs of therfean people, when measured and
evaluated against pressing security issues: nyildanflicts in Irag, Afghanistan, and the
Middle East, terrorist threats to civil societibsye and abroad, and the spread of
conventional weapons and the proliferation of naicktates around the globe. The
federal budget exceeds $9 trillion; trade deficastinues to mount; and, currently, a
burst housing bubble and a global credit cruncimpted by the sub-prime mortgage
crisis places severe limits on what additional @isonary spending can be elicited from
federal or state agencies. Add to these constraretentitlement programs for health and
the raiding of the social security lock box to agkir these security and financial
problems. Advancing any new educational programewer attractive and needed,
requires some measure of prudence and restrair@selconstraints advise caution in
mounting ambitious new spending initiatives, evighe private sector and foundations
are factored into the funding equation.

Under these conditions of scarce resources ancbti@etition of other programs,
the initial installment in creating a network of BSs should build on strength. We
envision a four-tiered national competition creaded supported by private and public

11 Friedman, Thomad.exus and the Olive TreeNew York: Farrar Straus, Giroux, 2000;
Friedman, Thomas LThe World Is Flat: A Brief History of the Twenty-$tiCentury New
York: Farrar, Straus, and Giroux, 2005; Bhagwatgdish. In Defense of Globalizatioi®xford:
Oxford University Press, 2004.

12 Internationaled.Org | Who We Are. 2007. htgpaiv.internationaled.org/why.htm.

13 "Americans Call for Leadership.”" NAFSA: Assomatof International Education,

2006.
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funds.

First, high schools, like Walter Payton Collegefamatory High School in
Chicago, Evanston Township High School, and oth@d@an Sachs Foundation
awardees that have proven global studies programmeet the criteria identified below
would form one group of schools. These would bgilgk to compete for funds to
improve their global studies activities and, a®adition of funding, to act as mentor
schools for aspiring GSHSs.

A second competition would be aimed at aspirinddSS Their proposals for
GSHS designation would not only have to meet thiera for qualifying as a GSHS but
their applications, as with established GSHSs, dialdo require some form of matching
contribution by the aspiring high school and itsgming school board to qualify for
GSHS designation and to receive financial supportifeir global studies programs.

A third competition would be targeted at indivitluestructors or administrators
whose high schools do not yet qualify for GSHSustabut who are committed to
developing global studies programs and placing tharthe path to GSHS status. These
promising individuals would become the lightenings of their schools, attracting
faculty, student, administrative, and communitysup for the creation of a GSHS.
Through their efforts, creativity, and leadershipg network of GSHS can be expected to
grow.

A fourth competition would be directed toward 8cls and Colleges of
Education to ensure the effectiveness and growtheotGSHS network. Schools of
Education, in cooperation with humanities, soctasce, and language departments, at
their colleges and universities, would be the ppakcsource of capable, well educated
globalists. To receive a network grant, SchoolEddication should have curricular
requirements that reflect a high priority placedgtobal studies. From this field of
grantees, a School of Education would be selecté@tome the hub of the network.
The criteria applicable to Schools of Educatioenter the competition and some of the
functions that they would perform are sketchedwelo

3. What Programs Would Be Supported?

Support at the High School Level:

Support for an interactive network of GSHSs wouddchst at two levels. The
first would cover support for proven componentgllobal studies. No rigid list of global
studies projects or programs would be establishrex she interests and human and
material resources of schools across the courgrg@waried and tailored to local
conditions and needs. A defining and limiting bétwhat are acceptable global studies
programs might also discourage the proposal of mavovative initiatives that would
enrich the menu of global studies programs actwssdountry.
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For the purposes of this discussion, some exammdgsbe helpful. Of particular
importance would be advanced language instructianhégh proficiency equivalent to
six semesters of college instruction and in-depibvkedge of the history and culture of
those peoples associated with the spoken langageglobal studies courses would
include world survey courses in literature, arstbiy, and socio-economic and political
development. Global studies program might incloogses, workshops, conferences, or
annual speakers programs that include a mix ofdritsreign visitors, locally available
experts on countries that were being studied (agssnciated with language and cultural
instruction), business, media and civic leaders witernational experience, and elected,
appointed, or civil servants with knowledge andexignce in foreign countries, covering
economic, social, and political exchanges.

These types of forums increase the global issugetence of students. Students
could be encouraged to conduct self-taught prometgarticular issues and present
findings and problem-solving strategies to classsiaeachers, parents, and interested
civic groups.

To these examples might be added support for stuehteacher exchanges with
students and teachers in other countries, partlguleose related to language instruction.
Also important would be careful preparation andringtion for these exchanges to fully
exploit their possibilities for mutually effectiand beneficial learning. A particularly
attractive program that is economically efficientaeffective is the development of a
“shadowing" teacher-exchange program. The twoashthe foreign contact and the
American homologue, identify their strengths ancdkveesses and assist each other in
improving on the latter to mutual advantage acgbsbal studies offerings. An
American school pays for the visas, housing, f@od] educational and social activities
for a visiting teacher for a week or two, and saryl the host school does the same for an
American teacher. Teachers would report on th@egences to colleagues, school
administrators, and school board officials on howal programs might be improved by
drawing on the experience of the foreign school.

Long-distance learning laboratories and equipmantitieo conferencing courses
and seminars across borders, as well as individtiadent internet, email, and text
messaging exchanges are other elements of sudogiedfal studies programs.

What these types of mutually reinforcing educadland instructional activities
seek to achieve is recognition of the increasimgrdependence of peoples in addressing
shared global problems, and the need for cooperaticoss national, ethnic, cultural,
religious, and linguistic divides.

Social Infrastructure Support for GSHSs

The successful launching of a network of GSHSgésron the availability of
competent instructors. An adequate pool does mesigntly exist.
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The American Association of Colleges for Teachendadion has estimated that
only about 5% of the nation's K-12 teachers havkadmy academic preparation in global
or international studies.14 Dunning the Schoa$Education to do a better job isn’t the
solution. Financial incentives, from private antlic sources, have to be put in place to
encourage changes in teacher education, such psrabion with the traditional
disciplines outside the College of Education terfaducational programs for global
studies instructors.

Getting the message to local school boards atinessountry and eliciting their
interest and support is also critical. A natiopgram of teach-ins for school boards
would be an important element in creating suppodrtsure the effectiveness and growth
of global studies at the high school level.

The interest and support of school boards willehevbe supplemented by
recruiting not only the teachers (and parents)iwisichools and districts for global
studies but also the principals. Their leadersghgocritical link in the chain of support.
Principals are linchpins connecting faculty andep#s and school boards and the
instructional and programmatic work of College€aiuication. Principals would benefit
from time off to attend special seminars and résré@at define national imperatives in
global studies and the role principals can plaleauding their schools to address them.
School administrators also need quick-study "fixesitlentify workable strategies to
position their schools as GSHSs or to improve vpnagjirams are already underway.

4. Criteria Applicable to Designation as a GSHS an&unding

1. Creating a Register and Grants Competition gialelished Global
Studies/International Studies High School Programs

a.Some Suggested Criteria for Inclusion

The provisional criteria sketched below to createetwork of GSHSs responds to
the skeleton structure of the program outlined abdvis at this stage, with the creation
of a network of GSHSs and funding for global stegieograms, that flesh and bone
become a working body of GSHSs.

The first order of business will be the creatiéa mational registry of GSHSs
around the country. The incentive for high schdolapply for listing on the registry is to
gain access to grant competitions for establisheH &s.

An organization, preferably a leading Collegé=diication, will have to be
identified and funded to evaluate the credentiligh schools seeking GSHS status and
to maintain the registry. This agency would alecekpected to perform the functions,

14 Merryfield, Merry. “Teacher Education in Glol&alnternational Education.”
AACTE, 1994.
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noted earlier, of maintaining communication linktvieeen GSHSs, providing
information about best practices, circulating infation about funding opportunities, etc.

Relevant criteria for registry would be drawn,uctvely, from successful high
school global or international studies programsonithe start, a network of GSHSs
would be built on proven strength. These core sitesld be the foundation for the
development of a national high school corps capableading the United States in a
global world. Successful programs, like some ofthidentified in the annual Goldman
Sachs Foundation competition or other legitimatiggncies, have some of the following
properties, which distinguish them as leaders abal and international studies:

1. No less than three language programs, an@sitdé@e in an a leading Less
Commonly taught Language (LCTL) (e.g., Chinese bikraHindi, Japanese, Korean,
etc.), taught at the fourth year level of high silend equivalent to six semesters of
college instruction;

2. Concentrations in the study of history, culfw@cio-economic development,
and internal and external politics of at least tfithe advanced language groupings, and
one of which is in the LCTL.

3. A junior-senior seminar on key global issuesifg the American people and
peoples of the world as interdependent membergtidtaal society: e.g., global warming;
controlling weapons of mass destruction; world ptyeerrorism; sustainable economic
growth, democratization, human rights, etc.

4. At least one established foreign sister-scpoagiram with a foreign high
school, with a privileged bonus score with courtireareas of LCTLs.

5. A faculty with a record of foreign experienpegferably with members who
will have studied abroad in countries where LCTtesthe principal language spoken, or
who support an established exchange program fattfain high schools of other
countries that also actively pursue global stugiregrams involving foreign visitors and
the sharing of knowledge with foreign faculty anddents.

6. At least one foreign in-service learning exgece organized by the high school
for interested students and the sharing of thige&pce with other students and faculty
at other GSHSs or aspiring GSHSs.

7 An annual speakers program exposing studeritsemn visitors, the views of
experts knowledgeable about selected global stusbegs, including governmental
officials, media personnel, businessmen, and psafeals (e.g. lawyers, educators,
scientists, physicians, accountants etc.) who vaorkss borders with homologues in
foreign countries.

8. Added evaluative points might also be accostg#mbols with working long-
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distance capabilities in linking with foreign higbhools through video conferences,
website exchanges, etc.

It is important to stress that these are suggestestia for inclusion on the
national registry, not a definitive listing. Noowld all schools have to meet each
criterion. The listing is designed to prompt thimkand discussion of just what set of
criteria would qualify a high school for GSHS statu

b. What Programs Would Be Eligible for Support?

The grants program for registered GSHSs wouldlpge innovative proposals
over programs already being delivered to studevithat these new initiatives might be
would be left to the creativity and resourcefulnethe applying high school. Especially
encouraged would be programs designed to trairestudaders in global affairs and that
would be extended to economically disadvantagedistis who might be unable to
participate in costly programs involving foreigavel and extended study abroad.
Drawing on the experience of other GSHSs, for exampould be one way to identify a
new initiative to be applied to another GSHS. Tkian additional reason why a network
of GSHSs should be created rather than ad hoc gufjgpschools with free-standing
programs. The sharing of knowledge and best pextiéth sustained and deepening
links between faculty, students, and administrame of the principal aims of this
network proposal.

2. Criteria for a Grants Competition for Aspiring8Ss

High schools seeking GSHS status would be abheget some, but not all of the
criteria, required of registered GSHSs. What timéityeor gateway to the grant
competition for aspirants might be is left asidéhé point. What seems clear is that
aspirants should be expected to submit proposalsaagthen their existing global
studies programs to position them to qualify fagisgration as a GSHS. Funds for new
teaching positions in global studies or supportéacher exchanges that would be self-
sustaining, such as the shadowing teacher progutimex earlier, might be candidates
for support. Workshops for principals to acqua@m with working GSHS programs
and how they work and are locally funded might ajsalify for support.

The important point to be made is that scarceswmoluld not be spent through a
scattershot approach such that any school wouédifpéle to enter the competition for
funding. Targeted funding promises to be most-effsictive, and it induces high schools
and school boards, as the price of entry, to hiready supported global studies at some
level. Added funds would put the targeted high stfs) in a district over the top.

In all these grant programs, both for establishad aspiring GSHSs, some form
of matching funding, in direct money allocationsmonetized in-kind service, would be
a condition for entry into the grant competitiofhis is important to test and ascertain
local commitment to a global studies high schoolgpam and to leverage private and
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public funding to support and expand the networdk i sustaining infrastructure.

3. Criteria for Individual Grants to Committed tngtors and Administrators in
Global Studies

The criteria applicable to individual grantees wbhe flexible and, broadly,
would be divided into two tiers. The first would bunding available to individuals
seeking to increase their professional expertigpuosue advanced degrees in global
studies, like the on-line Master’s or Ph.D. in GIbBtudies Education offered by the
College of Education of the University of lllincég Urbana-Champaign or similar degree
programs elsewhere. The second tiered competitithrin this rubric would cover
innovative proposals for new courses, seminarsgmice training, use of the internet,
etc. Grantees would also be expected to lead peeirs, students, administration, and
communities in expanding global studies programs.

4. Incentives and Criteria for Colleges of Edumatio Infuse Global Studies into
Preservice Programs

As noted earlier, the training and recruitmeniaoguage instructors and global
studies expertise implies the active participabb&olleges of Education and colleges
and universities dedicated to liberal arts educa#dthough many faculty and
administrators in these programs are well awatbefjlobal forces shaping national
standards and educational priorities, it won't &&ydo change colleges, universities, and
their relevant disciplinary and professional unit®quip an expanding corps of language
and global studies instructors. Closer cooperdigtween Colleges of Education and
Liberal Arts could be encouraged through targetedling that results in programs that
provide opportunities for study abroad, train pssfenals to teach Less Commonly
Taught Languages, and provide the disciplinary Kedge to integrate global studies into
courses and curricula.

Beginning the process of revising and reformingicula, degree programs, and
financial supports that would provide the logistimandation, academic and intellectual
leadership, and financial backing for a networkG&HSs is daunting. This dimension of
a network of GSHSs requires deeper and more prabgagission than can be entertained
in this paper. Overcoming inertia or surmountimg informed reservations and
objections of potentially competing educationaldeeand objectives will not be easy.

It seems reasonable to expect a College of Eduxatiith the requisite expertise
and interest, to maintain and constantly upgradsea-friendly system of communication
between schools in the GSHS network. Functiorier alia., would include the
identification of GSHSs, maintenance of web linksndividual GSHS programs and
best practices in global studies, and opportunfoesnutual cooperation and sharing of
scarce resources, like speakers, foreign visitrsiformation about funding
opportunities besides those supporting the natioe@lork of GSHSs. The College of
Education that assumes responsibility for the ngtwaould, ipso factg become a
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national and world leader in global studies edocati

Conversely, if this strategy does not yield a sgroandidate to lead the network,
then an international education organization mighengaged to assume network
responsibilities. At this point, it appears prudenidentify this dimension of a working
GSHS network and leave discussion of this issweftdlow-on paper.
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5. Conclusions

There is ample evidence of the acute need fotgreaore effective efforts to
create a leadership corps of Americans from evetk wf life, life-style, economic
status, race, ethnic background, and gender. Givarte resources and the competition
of other valued public needs in security, healtdop@mic growth, and environmental
protection, the creation of a network of globalds#s high schools should build on
existing strength. This foundation should be depell and the national resources
extended as models for other aspiring high schioatsnulate and rely on for support.

The case of a network of global studies high skshisdbut the first step in
creating such a powerful, self-sustaining nati@sslet. This paper contributes to
building a persuasive brief for such a network.

What remains is the daunting task of mobilizing will of the several
constituencies, identified earlier — teachers, amsiriators, school boards, Colleges of
Education, and students — to make this happen.fiBtitthe commitment to the idea of
a national network is a precondition for action.
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Appendix A

Current Models of Global Networks:

The organizations below share some similarity \wh#h proposal for a national

network of GSHSs or seek to establish or assist satworks.

Asia Societyis an international organization dedicated torgjtieening
relationships and deepening understanding amongethgles of Asia and the
United States. Founded in 1956 by John D. Roclaf8ld, the Society reaches
audiences around the world through its headquartéMew York and regional
centers in Houston, Los Angeles, San Franciscohigson, D.C., Hong Kong,
Manila, Melbourne and Shanghai. A nonprofit, notisan educational
organization, the Society provides a forum for @y awareness of the more
than thirty countries broadly defined as the Asaaiffic region--the area from
Japan to Iran, and from Central Asia to New Zeakamdithe Pacific Islands.

The International Baccalaureate(IB), www.ibo.org, aims to develop inquiring,
knowledgeable and caring young people who helpdaate a better and more
peaceful world through intercultural understandang respect. The 1B works
with 2,164 schools in 125 countries to offer thee¢hlB programs to
approximately 579,000 students. The IB prograntuthes the development of
curriculum, the assessment of students, the tiquand professional development
of teachers, the authorization and evaluation lbbsls. Programs are accessible
to students in a wide variety of schools—natiomakrnational, public and
private—through the relationship with IB World Sct®worldwide. 1B is
expensive and time consuming to join or “become”.

National Peace Corps Associatior www.peacecorpsconnect.org/globaled
During the 2005-2006 school year, Global TeachN#aborated with DC Public
Schools to coordinate tiModel Global Elementary Schoolgrogram. This
program supported six schools in developing gl@areness among students
and assessing what makes an elementary school'gtalyal”. Program centered
on awareness of other cultures (food, festivalstaus).

Coverdell World Wise Schoolsprogram of the Peace Corps was initially set up
as a correspondence match program between VolsrdadrU.S. classes;
however, World Wise Schools expanded its scope avaeost two decades by
providing a broad range of resources for educatS8mne 4,000 Peace Corps
Volunteers in the field exchange e-mails, letteideos and tapes, photographs,
and telephone calls with classrooms in every statethe District of Columbia.
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Global SchoolNet Foundation www.globalschoolnet.olg

Mainly a meeting place for schools around the gkederching for partners in
collaborative projects. Teachers can search fgoimg projects, post upcoming
projects, and get ideas. Students can track etxpesliof explorers and scientists
engaged in projects around the world. There amgpetitions for schools,
classrooms, or individual students.

International Studies Schools Network(ISSN) —
www.internationalstudiesschools.org

Asia Society and Gates foundation are creatinggadership Network of
International Studies Schools.” The program dgyelsmall secondary schools
in urban areas that emphasize international knayéeohd world languages.
Members of the network share best practices, psufieal development
opportunities, etc. . .. (For $7.5 million frohetGates foundation plus a later
$2.08, and countless more from the Jack Kent C&okmdation, Fulbright-Hays,
Freeman Foundation, and others, the ISSN is onli/2l(personalized schools”
nationwide with a total enroliment that will be alh&,000 students.) These
schools serve as a model, though how their knovelésigisseminated among
other schools is unclear.

Globe Schools Network www.globe.gov

Focus is collaborative science projects, but opsrglobally. Includes
representatives from 109 participatiomuntriesand 140 U.S. Partners
coordinating GLOBE activities that are integratetbitheir local and regional
communities There are more than 40,000 GLOBE-trained teadlepresenting
over 20,000 schools around the world. GLOBE stuslbate contributed more
than 17 million measurements to the GLOBE databarsagse in their inquiry-
based science projects.

Outreach World, www.outreachworld.orgis a comprehensive one-stop
resource for teaching international and area ssuahel foreign languages in the
pre-collegiate classroom. Includes a growing ontioemunity of educators
committed to international studies, global citizaps and life-long learning.

Indiana “International Spanish Academies” (ISA)-

International Spanish Academies develop a qualityligh-Spanish education
program through a network of selected schools deioto better promote the
study of Spanish language and culture. ISAs arstitated in schools that have
previously signed a cooperation agreement withivthmestry of Education and
Science in Spain, as well as schools that arenmptiance with existing federal
and state laws. The program aims to develop agatip between local schools,
corporations and higher education institutions wlith goal of exposing more
students to world languages at earlier ages.
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The Chinese American International SchoglSan Francisco, CAww.cais.org

a 2004 Goldman Sachs winner. By establishing artute for Teaching Chinese
Language and Culture, the school has become antpaelsource for curriculum
materials and teacher training in the field of daalguage programs. Through the
Institute, the school offers assistance to othkoasls, both public and private,
seeking guidance in teaching Chinese language dhde.

Michigan State College of Education(Goldman Sachs winner 2004, for its
outreach program, which is itself a kind of netwok cornerstone of the
university's outreach to schools is its work withTTICE (Linking All Types of
Teachers to International and Cross-Cultural EdocatThe program convenes
study groups of K-12 teachers, international gréglstudents and Michigan State
faculty to explore international issues. LATTICEhish serves thirteen Michigan
school districts, draws on the university's rickaastudies resources and diverse
community to bring international perspectives itite classroom.

Caretakers of the Environment International/USA (Caretakers/USA)
empowers/outh with knowledge and skills for environmentdership.
Members participate in local, national, and intéoral environmental projects;
meet at conferences; and share ideas via comprtdrgublications to improve
science education, encourage scientific and enwviemtal careers, and develop
citizens who want to protect the world's environieBaretakers has groups in
more than 69 countries and national networks in US#&nhada, Netherlands,
Portugal, India, Sweden, Ireland, Scotland, Pakiatad other nations.

Education Planet,www.educationplanet.conqwith Lesson Planedatabase
Attesting to the need for a comprehensive netwpakiicipants must pay to
access database of curriculum that has onlinews\viy teachers.

The Choices for the 21st Century Education Progranms a national education
initiative based at Brown University's Watson Ihge for International Studies,
www choices.edu . Choices publishes curriculuntsuthiat encourage students to
apply their knowledge in an authentic setting. Baite revised frequently to keep
up with current events. Topics cover a range adipr policy and international
issues. Choices provides a range of online ressuoccomplement its print
materials. Resources include scholar presentatspegches, photographs,
paintings, other visuals, online ballots and susy@ynotated links to additional
electronic resources on other sites, and lessas pleawing on the online
resources available. Choices provides a serieslofeoresources that give
students an opportunity to express their views bdybe classroom.

The 100 People Projectwww.100people.ord he project will find and capture in
film, photography, music and text 100 individualsonrepresent the global
population, proportionate to annual global survayd statistics. The media

University of lllinois, Center for Global StudieSccasional Paper 6



National Network of Global Studies High Schools 24

created by the 100 People Foundation is intendedticate participants to learn
more about world geography, culture, languagegiaet, music and shared
resources. Schools nominate and photograph avidndi who has inspired,
someone who is a citizen of the country in whigkythve. International schools
are encouraged to partner with a local school tkenmominations. The goal of
local school partnerships is to gain a breadtmebdlivement from different
national and international community perspectivése result will be published
as a traveling exhibit of photographs, a film, @k music compilation, and a
web based curriculum designed for middle and haliosl students.
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Appendix B

Typology of Activities in Global Studies in K-12

Below is a description and examples of the typaabilvities and programs that fall
under global education. Programs are not inclusduse of their demonstrated quality,
though some are strong, but because they exenaplifye of program.

Integrated Global Education: Global education occurs throughout the school’s
curriculum in each subject.

John Stanford International Sch@dbIS)www.jsisweb.com 2003 Goldman
Sachswinner, is a kindergarten through fifth grade papliilingual immersion school in
Seattle, Washington, in which all subjects incladglobal focus. Principal Karen
Kodama says, "Take each content area and think &loguyou can make it more
global/international. For instance in reading wsgyftales - read a book from Africa,
Asia, and South America - then compare and continagplot, setting, characters etc. Use
a map and see where each story is from, this bimmgsography. In high school, look at
world health issues, international business and different countries/cultures do
business. "

Issue based or Subject based Global Educatiolobal education that is limited to
one specific issue, such as the environment, focissed in one class or one segment of
the curriculum.

Needham High SchoplMassachusetts, is launching a global competency
program that will combine travel abroad, commusgyvice, and foreign language
programs. Funding to start the Needham programcaitie from a Needham Education
Foundation grant, but the program is designed tooseeffective. "We already have a
foreign language program; we already require comtygervice. What it is doing
instead is refocusing and rechanneling what eatsksgh school level. . . This is not
laying a brand-new program with a whole new leiddureaucracy or administration or
staff." Under the program, students would travebad, perform community service
involving another culture (either abroad or locglshow foreign language competency at
a fourth-year level, and engage in side projecsnfreading books to preparing dishes
from other countries. Those who complete the regquants will earn a certificate in
global competence.
http://www.boston.com/news/local/articles/2007/@7¥gh_school_is_thinking_globally

[)

The Committee on Teaching about the United Nat{@¥AUN) gives awards to
teachers for best practices. This year, in thenanproject, the children read many
articles and researched statistics on water-retfisshses in underdeveloped nations.
They began to see the link between poor sanitargitions and their effects on children
like themselves. They were encouraged to compde tiwn research and stories to be
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shared as a group. Sixty children participatedifiteco-Toon” portrayal of Vestergaard
Frandsen’s “LifeStraw,” an individual portable wafdtering device

(www.Lifestraw.con). The resulting product was a collection of can®a book format.
The titles covered all areas of concern includiftge effect of water-borne disease on
children; the resulting lack of education — prirhafor girls—who must make the daily
walk, very often for miles, to the water well; gmablems arising from the lack of proper
sanitation and hygiene. See also the WASH profe@naw.wsscc.orj

The Model United Nations an authentic simulation of the U.N. Generaleksbly
and other multilateral bodies. More than 200,0@M Ischool and college/university
students worldwide participate every year. Somel®lltJ.N. exercises take place in the
classroom and others are school wide. Still othezgegional, national, or even
international. Today there are more than 400 cenfees that take place in 35 countries.

The Capitol Foruma national education initiative based at Brownversity's
Watson Institute for International Studiesww.choices.edu , is an experiential civic
education initiative that gives high school studemt/oice in public consideration of
current international issues. The program is rua gtatewide basis in participating states
and involves students both within the social steidiassroom and beyond the classroom
at their state capitol. The Capitol Forum seeksige awareness on critical international
issues and to help develop a foundation for long t@vic engagement. The program
seeks to empower young people with the skills, Kedge, and participatory habits to be
engaged citizens who are capable of addressinghattenal issues through thoughtful
public discourse and informed decision making. ¥éar-long program culminates in a
student ballot that is shared with elected offe@hd the media.

Study Abroad:

Walter Payton College Preparatory High Schaew.wpcp.org, a Goldman
Sachs’s 2006 winner, boasts an exemplary Languagarnent enables students to
select a four year course of study in Chinese,nkzg® French, Spanish, or Latin.
Students have the opportunity to travel to a cquntrere the target language is spoken
and participate in a home-stay. Due in part tosttieool’s strong partnership with the
Sister Cities of Chicago organization and the supgiofaculty in helping students to
raise funds to enable all students to participatich activities, exchange programs exist
with schools in Liaoning Province, China; Strashigance; Casablanca, Morocco;
Osaka, Japan; and Concepcion, Chile, and studauwésdiso been fortunate to participate
in an exchange with students from Durban, SoutlicAfr Students prepare for this travel
abroad by taking a semester-long seminar on thareulpolitics, and history of the
country and engaging in online research, videogenfses, and email to learn more about
and communicate with natives of the country.

Electronic communication: Information exchange across cultures.

Global Nomadswww.gng.org, purpose is to foster dialogue and understanding
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among the world's youth. "It is our strong desireto contribute to the realization of
world peace through cross-cultural understandirigpl’ a fee, schools can access
videoconferences on topics such as America's nallea Middle East or Environmental
concerns or landmines to name a few . Numerousrdentary videos and
“webumentaries” are also available.

Global SchoolNE a website with the stated mission of “linkingl&iaround the
world” lists numerous ongoing projects for commuaticn. For example, in the “letters
to Santa” projegtyoung children from around the world submit letted Santa, while
older children from around the world pretend tdSamta and answer the letter.

Electronic collaboration: Information exchange with follow-up action.

IEARN, International Education and Resource Nekwomvw.iearn.orgstarted in
1988, iIEARN is the world's largest non-profit glbbatwork that enables teachers and
young people to use the Internet and other newntdolgies to collaborate on projects
that both enhance learning and make a differentigeinvorld. A variety of subject areas,
and student ages are represented. Schools musi pasticipate.

Cyberschoolbusvww.cyberschoolbus.un.orgereated in 1996 as the online
education component of the Global Teaching andriegrProject, mission is to promote
education about international issues and the Umisitbns. It promotes programs such
as “Schools Demining schogisn which Mary Wareham, Nobel Peace Prize winner,
guides students in question and answer sessiohewierts as well as students in
Mozambique with the goal of first raising conscioess about the problem of landmines,
followed by the effort of participants to raise flato demine a school in Mozambique.

Global SchoolNeta website with the stated mission of “linking «iground the
world” partnered with Google Education to suppdotgl collaboration in the project
“Global Warming Student Speakout!” Teachers andestits use&oogle Docs &
Spreadsheetpllaborative software in a project to brainst@tmategies for combating
global warming. Children of all ages from more tt&hschools around the world
participated. In November 2006 Global School Nektout afull-page adn USA Today
to put their ideas in the spotlight.

The GLOBE www.globe.gov, Earth System Science Proje(ESSPs) projects
focus on student research experiences to explaréeamn about Earth through a network
of students, teachers, and scientists. Wheth®aisimple exploration of local
temperature variation using one of our easy to @mgnt scientist-designed protocols, or
an in-depth exploration of the carbon cycle witmpater-based modeling, GLOBE
projects are grounded in real science embeddeql imcairy-based, collaborative
approach. The Globe is funded by NSF and NASA.

At ThinkQuestwww.thinkquest.org funded by Oracle, students work in teams to
build innovative and educational websites to skatie the world. Participants learn
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research, writing, teamwork, and technology skitisl compete for exciting prizes.
Globally relevant themes are encouraged, and aa@seard is also presented to the
team best demonstrating global perspectives. ddiitian to other criteria, entries are
judged on global impact demonstrated by a topglaibal importance, diverse
viewpoints on the topic, a clear differentiatiortivieeen opinion and fact, and providing
action steps, and/or effectively engaging otheradidressing the issue.

Foreign language

Washington International School Washington, D.C www.wis.edu, a
Goldman Sachs International Education winner f@&@s an urban private school
serving approximately 850 students in grades préX-All 183 students in grades 6 to 8
are enrolled in intensive language study in Du8jenish, or French. 65% of these
students take history and geography in their tasgednd language of either French or
Spanish and 54% of students graduate from graa@thza bilingual diploma from the
International Baccalaureate Organizatidrhe students also have the option of pursuing a
third language on an elective basis in French, Spaftalian, or Chinese and beginning
in 2007-2008, language instruction leading to titerhational Baccalaureate exam in
Chinese will also be available to all incoming kigraders. In addition, all of the 8th
grade students participate in a week-long exchanggram with a school in the French
or Spanish speaking world and plans are in placketelop a similar experience for
those in the Chinese language track.

John Stanford International Sch@d5I1S) www.jsisweb.com a 2003 Goldman
Sachs winner in 2003, is a kindergarten through fifade public, bilingual immersion
school in Seattle, Washington, which requires gsitgl® learn math and science in
Spanish or Japanese as well as study readingngvetid social studies in English — an
approach called "dual-language immersion." Michaesline, director of education at the
New York-based Asia Society, states that JSIS,.'serves as a model for how foreign-
language studies should be taught in America."
www.seattletimes.nwsource.com/html/localnews/200239

The Chinese American International Scheohw.cais.org, San Francisco, a
2004 Goldman Sachs winner, is the oldest Chinesgikge immersion school in the
United States and is a prototype for the teachfr@hinese in schools. Language
learning is not just a classroom exercise. For gtenstudents running for student
government must give speeches in both Chinese aglisk, and even portions of
science fair projects must be completed in botguages.

Service learning

National Peace Corp AssociatifdPCA), www.rpcv.org, collaborating with
Friendship Force International (FFI) offers interomal summer travel programs. In
2006, the trip went to Indonesia, with a homestayakarta and five days in Banda Aceh
high schools volunteering in English language @ass
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The Peace Corp publishes Service Learning Studect&Educational Framewaqrk
www. Peacecorps.gov/wws with worksheets for stuslantl teachers to evaluate the
service program in terms of the peace corps goals.

Exchange students

Walter Payton College Preparatory High Schaww.wpcp.org, a Goldman
Sachs’s 2006 winner, enrolls international studesusently including those from
Morocco, Palestine, Ethiopia, Chile, Bulgaria, &fdna.

Teacher exchange

The International College in Beirut, Lebanon (3,40udents, grades PK-12)
developed a “shadowing” teacher-exchange prograwhinh they contact schools
known to have strengths in areas where they wakegdd improve. They pay for visas,
house, feed, and provide educational and sociaditaes for a visiting teacher for a week
or two, and similarly the host school does the stamene of their teachers. Teachers
must do some research and report to colleaguesrepam. “Developing More
Globally,” by Art Charlegproposes a network to ease such linkages.

Teacher travel

The _Center for Middle East Studies at the Universi California Santa Barbara,
conducted an intensive K-12 teacher training semmggypt, from June 19 through July
24. The 2004 seminavas made possible by a Fulbright Hays Group Pteg@nt from
the US Department of Education. Twenty-eight teexfem all over California
participated along with five UCSB faculty membérke innovation of the seminar was
to combine academic discussions of Arabic langugggptology, Egyptian religious
traditions, history, politics, art, culture, filmmpcial studies, and women and gender issues
with site visits to the places talked about ingkeninar sessions. The 2004 seminar was
made possible by a Fulbright Hays Group Projedstgrom the US Department of
Education. Twenty-eight teachers from all over foatiia participated along with five
UCSB faculty members. The hope was that semingicyants would forge their own
ongoing exchanges and curriculum development piojeith the Egyptians they met.
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